
Cr eat ing Q uali t y U nit s t o
I mpr ove I nst r uct ion

Revising t he Maps Based on
St udying St udent  Wor k



Quali t y U nit s

¥ Cont ent :
– Have you identified the big ideas for the unit?

What are the larger concepts that you want
the students to understand?



Skills

¥ Have you ident if ied t he t hinking skills
t hat  will be r equir ed t o give meaning
t o t he cont ent ?

¥ Have you ident if ied t he lit er acy
skills?

¥ Have you ident if ied t he pr e- r equisit e
skills in or der  f or  st udent s t o be
successf ul wit h t he wor k?



Assessment s

¥ Have you ident if ied t he ways t hat
st udent s can show you what  t hey
know?

¥ Have you pr ovided a r ange of
assessment s r at her  t han j ust  one
t ype?

¥ How ar e you pr oviding f or
assessment s f or  lear ning?



Lessons

¥ Do t he lessons pr ovide scaf f olds f or
lear ning?

¥ Ar e t her e choices f or  st udent s t hat
mat ch dif f er ent  lear ning st yles?

¥ What  ar e t he pr oduct s and act ivit ies
t hat  will suppor t  t he lear ning?



What  a r e t he r esult s?



Prot ocol f or St udying St udent
Work

   Teacher / pr esent er  gives a br ief
int r oduct ion t o t he wor k (10 minut es)

– What was the purpose for this unit?
– How did this unit fit into the projected map

for the year?
–  How long did unit take?
–  How was the unit evaluated?



••Div ide up r olesDiv ide up r oles

••PresenterPresenter   

••FacilitatorFacilitator

••Timekeeper/Process checkerTimekeeper/Process checker

••Note-takerNote-taker

ACTI VI TY
¥ Pract ice Peer  Review



Examining W or k S amples

   Gr oups st udy wor k in descr ipt ive
r ounds:

¥ What  do you obser ve?
¥ What  is t his st udent  wor king on?
¥ How does t he wor k mat ch wit h t he

r ubr ic?
¥ I mplicat ions f or  f ut ur e lear ning f or

t his child?



Quest ions y ou might  c onsider

¥ I s t he wor k ÒgoodÓ enough?  What
evidence do you f ind t hat  suppor t s your
opinion?

¥ Was t he st udent  able t o answer  t he
essent ial quest ion(s)?

¥ What  inf er ences can you make about  t he
engagement  of  t he st udent ?

¥ What  evidence is t her e t hat  demonst r at es
t he st udent Õs under st anding?

¥ What  can you t ell about  t he r ange of
wor k,  if  a r ange is r epr esent ed?



Sample Pr ompt s f or
Pr obing Q uest ions

¥ What  ar e/ wer e you hoping would happen whenÉ?

¥ How did your assumpt ions about  ___ inf luence you
decision t o ____?

¥ What  would you change if  ____ happened?
¥ What  would have t o change if  you want ed _____

t o happen?
¥ What  is t he connect ion bet ween ____ and ____?
¥ What  would happen if É?



Revising t he M ap

¥ As you consider  doing t his unit  next
year ,  what  r evisions might  you make
f or  t his unit ?  (put in your revisions in
italics so that you do not forget)

¥ As you t hink about  t he unit s t hat  you
have pr oj ect ed f or  t he next  f ew
mont hs,  what  have you lear ned f r om
t his pr ocess t hat  might  help t hose
unit s impr ove? (revise as is necessary)



Silent  W r it ing T ime

5 minut es



I ndicat ors  of  St andard s-
Based Teaching and Learn ing

¥ The dist r ict  develops clear
st at ement s of  what  st udent s
should know and be able t o do.

¥ St andar ds apply t o all st udent s
wit h high expect at ions f or  t heir
success

¥ The t eacher  knows how each
lesson r elat es t o dist r ict  and
st at e academic st andar ds



¥ St udent s know what  t hey ar e
lear ning,  what  st andar ds ar e
r elat ed t o it ,  and why t hey ar e
lear ning it .

¥ St andar ds ar e const ant ,
inst r uct ional st r at egies and t ime
ar e t he var iables.

¥ Planning begins wit h st andar ds
r at her  t han mat er ials.



¥ Pr act ice act ivit ies ar e clear ly
aligned t o st andar ds wit h t he
st udent  as wor ker  and t he
t eacher  as coach.

¥ St udent s know how t he t eacher
expect s t han t o show what
t heyÕve lear ned.

¥ St udent s f r equent ly evaluat e
t heir  own wor k bef or e t he
t eacher  does,  using t he same
cr it er ia



¥ Feedback t o st udent s is r elat ed
t o per f or mance levels on
st andar ds,  not  based on
compar ison wit h ot her  st udent s.

¥ St udent  per f or mance dat a is
used t o r evise cur r iculum and
inst r uct ion.

¥ The assessment  syst em includes
a balance of  ext er nal t est s f or
pr ogr am evaluat ion and classr oom
assessment s f or  individual
st udent  diagnosis and inst r uct ion.



¥ St udent s have mult iple
oppor t unit ies t o demonst r at e
achievement  of  st andar ds.

¥ Assessment  of  st udent
achievement  is consist ent  acr oss
t eacher s and schools,  using
common per f or mance indicat or s.

¥ Teacher s wor k wit h colleagues
t o shar e and compar e scor ing of
classr oom- based assessment s



Considera t ions f or Mapping
Unit s

¥ What   element s f r om your  unit s do
you want  t o have included in t he map?

¥ What  aspect s of  your  unit s do you
consider  t o be Òcor eÓ and what
aspect s of  your  unit s do you consider
t o be open t o individual var iat ions?



Consistency vs. Flexibility

! Determine where consistency in the curriculum is
critical for success of the students

" This may vary based on issues such as
mobility of students, experience of teachers,
etc.

! Determine where flexibility in the curriculum is just
as important for the success of students.
! Disciplines vary on the need for flexibility and
consistency.



No common end of unit assessments
Teach units when choose

Free choice of instructional materials

Common end of unit assessments
Teach units within quarters

Free choice of instructional materials

Common end of unit assessments
Teach units in required order & month

Limited choice of instructional materials

Common end of unit and during unit assessments
Teach units in required order and month
Common lesson plans & instructional materials

Flexible Consistent

Hamburg, NY Glendale Unified HS District, AZ

Kau Keaau Pahoa, HI



Cornerstone Assessments

Overarching Essential
Question(s)

Overarching
Understanding(s)

Content
Standards

Program Area

unit 1
unit 2

unit 3
unit 4

unit 5

unit 1
unit 2

unit 3
unit 4

unit 5

unit 1
unit 2

unit 3
unit 4

unit 5

unit 1
unit 2

unit 3
unit 4

unit 5

Course 1 Course 3 Course 4Course 2

unit 5



Determine Suggested Length of Each Unit

! Determine the total number of available
instructional days based on the school calendar.
Considerations for determination of a realistic
number of instructional days available should
include days for required testing, assemblies, etc.

! The suggested length for each unit is determined
taking into account:

" The priority levels of the unit’s standards
" The depth and complexity of the unit’s standards
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